Linguistics Beyond the Classroom (LBC) Researcher Onboarding Manual

README: The Linguistics Beyond the Classroom (LBC) program is an educational program
that serves to expose students to how language scholars collect data about language, and to create
a human subject pool for affiliated departments. As a student, faculty member, or visitor to the
department, you can be part of the LBC program by having students participate as research
subjects in your study. Web address: http://ling.hawaii.edu/sites/lIbc/. Revised December 2023.

Researcher and Project Requirements

1.

All researchers must have completed CITI training within the last three years. Your up-
to-date CITI training certificate is required for your research project to be approved by
UH’s Institutional Review Board (IRB).

All LBC research activities must adhere to the requirements of UH’s Human Research
Protection Program (HRPP). If your human subjects study is approved by IRB, then it
satisfies this requirement.

All LBC research activities must be approved by the LBC committee. Researchers will
submit a New Project proposal to the committee, and the committee will convene to
review proposals as they are submitted.

Guidelines for New Projects
4. Ifyou are a graduate student researcher or visiting scholar, make sure your faculty

adviser or sponsor has looked over and approved your entire application package before
you submit it to LBC.

All LBC research activities must contain a clear educational component appropriate for
undergraduate Linguistics or SLS students. Researchers must provide participants with an
Educational Handout (see Appendix A) that explains how their research relates to
topics or concepts in language studies that may be of interest to a student. This handout
must be written in accessible, layperson-friendly language and should be no longer than 1
page. It can be provided as a digital document or a hard copy.

All LBC research activities must consist of a single session for each participant. The total
duration of the session should be between 30-90 minutes (including the consent process,
practice trials, experimental trials, and participant feedback/debrief).

a. Submit a half-page Procedure Summary (see Appendix B) that explains to the
Committee what activities your participants will do and how long each activity is
estimated to take.

b. Submit written justification to the LBC Committee (in your Additional Materials)
for review if the total duration will require an average time commitment on the
part of the student participant that is less than 30 minutes or greater than 90
minutes, or if there might be substantial numbers of participants who require more
than 90 minutes.

Recruitment of study participants from the LBC pool is open to any student, faculty
member, or visiting scholar in the Department of Linguistics and the Department of
Second Language Studies. Typically, we reserve 30 participants per project. The number
of allotted participants may be able to increase, depending on how many other studies are
currently available and the number of courses enrolled in the program.


http://ling.hawaii.edu/sites/lbc/

8. The LBC committee will ensure that at least one research project per semester will be
open to any participants (so that students who are required to participate in LBC for
course credit are given equal opportunity). Otherwise, your project may place
demographic constraints on participants, such as targeted age or native language.
However, you may be asked to make your project open to a wider range of students than
necessary for your research question.

9. To ensure equity and to abide by research ethics protocols, LBC allows for alternatives to
participating as research subjects to earn course credit. Currently, the primary alternative,
the “Media Response”, is for students to watch a movie or listen to a podcast related to
language research, and write a response essay. LBC is required to provide these
alternatives so that students do not feel coerced into participating in research for course
credit. As such, researchers will benefit if participation in their project appears to be more
interesting than watching a movie or listening to a podcast.

10. Research participants, upon completion of the research activity, will fill out an online
questionnaire called the Project Participation Questionnaire (see Appendix C) on the
LBC website. Questionnaire responses will be automatically emailed to you as the
researcher, course instructors, who will use them to keep track of student participation,
and the LBC Committee.

a. If a participant wishes to provide anonymous feedback about the research
experience, in particular with a suggestion or complaint about their experience,
then they have the option of sending their questionnaire responses only to their
instructor and the LBC Committee, but not to you as the researcher. The LBC
Committee may contact you if we receive such anonymous feedback.

b. We intend to avoid situations wherein student participants are potentially exposed
to social or emotional risk (e.g., by identifying the student to their instructor as a
member of a protected class or stigmatized group when they fill out the Project
Participation Questionnaire). This is why your project must be approved by the
UH IRB before we approve it for LBC.

c. Individual researchers, not the LBC Committee, are responsible for reporting
incidents (e.g., protocol violations, unanticipated problems) to IRB should they
occur.

11. Research projects are approved on a rolling basis. The website page that lists open
projects is updated throughout the semester. The order in which projects are listed is
always randomized.

Contact
If you have any questions, comments, concerns, or suggestions for improvement, please direct

them to:

Theres Griiter, SLS | theres@hawaii.edu
Andrew Cheng, Linguistics | andrew.cheng@hawaii.edu

Linguistics Beyond the Classroom Committee



Appendix A: Sample Educational Handout
LBC Educational Handout for Attention & Listening (Protocol #2021-00549)

This experiment is an example of research in the area of language and cognition. When
we listen to someone speak and try to make sense of what they are saying, we pay attention to a
number of different things at the same time. Perhaps the most obvious is the acoustic signal, that
is, the sounds the speaker is making. We use our linguistic knowledge of sounds, words and
grammar to build sentences out of this continuous sound stream, and these linguistic structures in
turn allow us to link these sounds to meaning. All this happens rapidly and on the fly during real-
time listening.

When we listen to someone speak in a clear voice, at natural speed, without background
noise, and in a language that we are very familiar with, doing all this and understanding spoken
language is typically not hard. When any of these conditions change, however, such as when you
listen to someone speak very fast, or in a language that you are not fluent in, it becomes a much
harder task. Under such conditions, we tend to make use of other potentially helpful cues as well,
including visual ones. Particularly helpful cues for speech perception can come from movements
of the speaker's mouth. We pay attention to these cues even in situations where listening is not
particularly challenging: note how annoying you find it when the sound is slightly off from the
image in a poorly streamed video.

Research has shown that listeners pay more attention to visual cues such as these when
the listening task is more challenging. One research group has thus hypothesized that in videos
like the ones you watched in this study, non-native listeners would look more at the speaker's
mouth (versus her eyes) than native listeners, on the assumption that listening to a non-native
language is more challenging than listening to a native language. They also hypothesized that
with increasing proficiency, non-native listeners would look to the mouth less and less. They
conducted an experiment very similar to the one you just participated in and found support for
their first hypothesis (non-native speakers looked more to the mouth than native speakers) but
not for their second hypothesis (proficiency made no difference within their non-native speaker
group).

The experiment you participated in is what is called an (extended) replication study. In
other words, we are trying to redo (=replicate) that original experiment, with some minor
changes that we believe might have affected the results. In particular, we hypothesize that with
these changes, we will see that proficiency makes a difference to how much second language
learners look at a speaker's mouth. We also expect to replicate their first finding, namely that
native speakers look to the mouth less than non-native speakers.

Understanding the different cues that matter for different types of listeners is important to
create optimal listening conditions, especially in contexts where comprehension really matters,
such as university classrooms. For example, if less proficient language users rely more on seeing
the speaker's mouth, they might be disproportionately disadvantaged when trying to understand
an instructor wearing a face mask.

Thank you for your help with this experiment! You may use this feedback form to help
complete your LBC questionnaire. However, please do not share this document with others,
or discuss the project with others who might be future participants, as this would influence
their responses! If you have any questions or comments about the LBC program, please contact
the faculty advisors for it: Professor Cheng and Professor Griiter.



Appendix B: Sample Procedure Summary

Speaking Japanese in Hawaii: Procedure Summary for LBC committee
(Theres Griiter, 8/2/2023)

This is an experiment conducted in the Tracker Lab. Participants complete a visual-world eye-
tracking experiment (~15 minutes), which consists of materials adapted from two published
papers on real-time processing in Japanese. The goal is to (a) replicate effects observed with L1
and L2 speakers of Japanese in these published studies, and (b) probe their generalizability to a
wider population of Japanese speakers, including heritage speakers.

Test sessions take approx. 45-60 minutes total and are conducted by a research assistant (MA
student in SLS) who is fluent in both Japanese and English. In addition to the eye-tracking
experiment, participants complete a language background questionnaire, short picture naming
tasks in both Japanese and English, as well as a brief written fill-the-gap test.

Activity Duration
Consent and introduction S min.
Language background questionnaire 15-20 min.
Picture-naming task (Japanese) 5 min.
Picture-naming task (English) 5 min.
Written fill-the-gap test 5-10 min.
Eye-tracking experiment 15-20 min.




Appendix C: Project Participation Questionnaire

The Project Participation Questionnaire consists of the following three questions and is the same
for all projects:

1) In your own words, what was the researcher trying to find out?
2) Explain one way this research project relates to what you have been learning in class.
3) What improvements (if any) would you suggest that the researcher make?

Once a researcher has activated a participant so that they can access the questionnaire,
participants will fill out and submit their questionnaire online. Responses are sent to the
researcher, the student’s instructor, and the LBC Committee.



